COMMENTS THROUGHOUT THE CHAPTER

This professor section should be after student section

Make this balanced. Finish draft and show it to everyone from parents to students to professors.

Passion section: [[[There are many universities and colleges that hire adjunct teachers for a certain percentage of their courses. This is not necessarily a bad thing. Some of these people are good teachers.]]] TALK ABOUT ROBE COLORS AND THE STATUS OF EACH COLOR AND WHAT THEY MEAN for convocation and graduation.
Make an interesting narrative that’s beautifully written

Examples of really interesting non-fiction writing will help for writing style inspiration

Redmon O’Hanlin – engaging, riveting writing about venturing to other places.

Example books:

Three Cups of Tea?

Pushcart Essays Best of 2009

The Bottom Billion

Blink, The Tipping Point as How To books that are riveting

Giving points at the end of narratives

Examples bring the writing alive

Complicate this a little more. What if this is not a passionate person? What if this is an average Joe?

Personal Examples – Is this really in the establishing relationship with professor section

This is something students enjoy because they feel more connected to the professor when they hear examples. It is deliberate when professor decide to give personal examples. It’s used also as an extension of the how-do-you feel about it. Does this matter because it shows that the material matters to them personally or because it’s some piece of a foundation of establishing a relationship between faculty and student?
Conclusion to passion section: why does passion matter?


[It is our job, when we get the chance to be in classes with professors who try to teach us concepts that will be useful to us for life, for us to decide what matters most to us. If we see ourselves… MAYBE SOMETHING LIKE THIS???]

Conclusion to passion section: why does passion matter?


It’s sort of impossible to know what strategies will be useful to us, because these strategies are giving us a foundation for how to live a rich, intellectual life. These things tend to come back. So if we can open our eyes and try to recognize ways of thinking that resonate with us, we will be taking full advantage of the professor’s passion to have us learn that way. This might fit well at the end of the section. 

--------

The Professor


Students say that their best classes are usually taught by their best professors. So to find out what makes a great professor, I interviewed the professors of 60 students’ best courses. I asked them about their students, their teaching experiences, and their theories.

The Professor’s Passion for Teaching


You want to take classes taught by professors with passion. You’d think that every person with a PhD would only be able to get to that point if he or she had a burning interest and talent, driving him or her to the level of a doctorate degree. And most of the time, that is true. But this passion does not always come out in teaching. Some professors concentrate their energy on their research or on working with graduate students. Most professors, after all, have many responsibilities beyond teaching, so they need to put the most work into the areas of their lives that they decide are the most important to them — just as we do. 
In an interview, one professor explained that his university, among many, tends to grant tenure to professors who are prolific authors or who have been involved in the best research in their fields. Here is why: institutions acquire prestige when they are known to have the best and brightest faculty. Star faculty attract better students, so goes the thoery. Star faculty are also more likely receive grants. 

It is hard to objectively measure how great a professor is at teaching. It is much easier to universally quantify the impacts that a professor has made in his or her field through research achievements and other progress. [I would eliminate this paragraph. You don’t want to belabor this point too much. ]
But as an undergraduate, you want to find professors with passion — both for their subjects and for their teaching. 
A study done in 1993 by psychology researchers Ambady and Rosenthal showed that students were able decide whether or not they liked a professor in fewer than 30 seconds, even without hearing their voices. [Does this connect with the passion paragraph? Did they figure out what students thought they saw?] The researchers showed students a short video clip of a professor teaching a class, but without the sound on. The ratings that students gave those professors were consistent with the ratings that they [or other students?] later gave after having taken a course with that professor. Seems totally crazy, right? Well, it is and it isn’t. Humans make quick judgments about other people, both from initial glimpses of others’ personality and attractiveness.  Often they don’t change their minds. [You might want to talk more about what they found. Did people verbalize what it was that they liked or didn’t. You might expect that they would evaluate the interest of the teaching consistently with their first impression but not, say, knowledge of the subject. ]
But liking a professor is not all that matters. You need to find a professor who will teach you well. That requires knowledge and keeping you interested. [I would  eliminate the rest of this paragraph. It’s off topic] An issue that occurs when colleges consider class evaluations to be an integral part of the tenure review process is that some introverted professors, who may be very passionate about teaching, are not as popular as the extroverted professors. Meanwhile, professors who are louder and more social with the students often rack up positive reviews from students, which may help them during the tenure review process. 

What struck me when I interviewed students was that when they talked about their best professors, they would say things like “profoundly knowledgeable” “loved the subject”. It may not matter to you how many papers a professor has written, but you definitely want your professor to be engaged.
Professors Reaching Far Beyond Standards of the Classroom

“I see our readings and assignments as the fuel. We need an ignition source, which is my role: I put a spark wherever I see fuel. Then we need oxygen for the combustion, which is the students’ curiosity, interest, commitments, and fears.”

– Professor of History

You, as a student, have many responsibilities: to go to class, do your homework, take your exams, and so on. Our professors must design a syllabus, prepare and give the class lessons, be available during office hours, and assign a final grade, among other jobs.


But great professors see their responsibilities as reaching far beyond these mechanical obligations. They want to convey information, a way of thinking, and, often, a love of the subject. For example, an art history professor at a small college wants his students to love visiting museums rather than to go to museums out of an academic or other obligation. He thinks that the most important thing he can do as a professor is to help foster a passion.


In creativity-based courses, many great professors view themselves as intellectual midwives: out of their students’ talents they want to see emerge future architects or artists.. 
An architecture professor from a southern university does this by constantly questioning her students. She says that when she asks enough questions, some of her students respond to these questions with surprise, and it is this element of surprise that makes her students learn and remember. 

One time, she took her American students to Barcelona for a summer architecture course. She brought them to a beautiful hill that looked over the city, where there was an outdoor screening of a French film with Spanish subtitles. But none of her students spoke French or Spanish. 

She told them to bring some food for a picnic, and they watched the movie while eating among over a thousand other spectators. An hour into the film, she could tell that her students were frustrated, and some of them were almost sleeping. After the movie ended, she sat in a circle with her class and asked them, “Who is totally frustrated?” Half of the class raised their hands. Then she asked, “Who had fun and spent two hours really interested in this part of the city?” None of her students raised their hands. 

So she explained to them that although they couldn’t understand the film, they had the opportunity to invent their own movie while being where they were. She said that they could have created their own film of their surroundings: the 185 doors, the three cars, and two bikes, or of the projector light. They could have seen a film of the emotions of the atmosphere. They could have seen 100 films. She told them that she hoped these would be the last two hours in their lives that they allowed themselves not to see their own film. 

Her students smiled. She believes that architects need to view their lives with the perspective that no matter where they are, they need to absorb the beautiful and compelling characteristics of the world around them, and process them. According to her, this ability to observe is what enables an architect to design original and beautiful structures. 

Another architecture professor at a design institution encourages his students to connect with something outside of themselves. He thinks that under stress, students will make their projects about themselves, whereas students who have reacted strongly to a piece of the outside world will be able to design a project that can make a difference. This is what bringing the architect out of the student means to him, because students who achieve this connection to something external are able to design projects that solve real world problems, a talent that is always in demand. 

In one of his studio architecture courses, he told his students to design a halfway house — a structure for recently released prisoners to live together at night while working outside during the day. To begin this process, his students went to a halfway house and interviewed people living there. They asked about the ex-prisoners’ desires and fears of reintegrating into society. The professor urged the students to spend as much time in and around the building as possible.

This professor also asks his students “why” about everything. He knows that to be a good architect, one must have a clear idea of where his or her design is going. Each choice needs to be made for a reason so that the final design is cohesive and the best it can be. This process was something that he struggled with as a college student, and he strives to help his students to avoid making arbitrary choices too soon. More than anything, this professor wants his students to be capable of thinking with intention, and applying it to design.


A history professor at a small college feels that it is his duty to give students a critical thinking strategy.  He fosters this by encouraging them to ask questions about their readings: what are the implications of this historical event? Is this a subjective account or a reliable source? He hopes that his students will remember and apply the ideas that are most relevant to their lives. But more than that, he wants his students to acquire a method of inquiry so that they will always be comfortable asking questions. 

One religion professor at a New England college has his students read old documents of religious events, and then encourages class discussions to help the students reconstruct a society and a world long gone. 
He once described a young Christian boy at the time of the Crusades who did not want to fight, but who had been taught that killing the enemy was a religious duty. The professor asked the students to put themselves in the place of the boy: would they fight? By what morality? What is the relationship between religious instruction and killing? 
Regardless of his students’ religious views, the professor elaborated on these stories to show them that some parts of religious perspectives can be useful for a person of any faith, because religious principles are all about how to live in human society.  

Personal Examples

“I teach by using real life examples. The only way you can teach concepts and have them remain in somebody’s brain is to give them a real life example to hook it on to.” 

– Professor of Psychology


Some professors keep their personal experiences out of their teaching lives, on grounds of professionalism.. But all 60 students in these interviews expressed positive views towards professors who shared appropriate, relevant pieces of their lives with a class, regardless of what they were teaching.


Of the 60 favorite courses described in the interviews, the humanities and arts courses had the highest fraction of professors who shared real-life personal examples in their courses. This is not a surprise: anecdotes are often relevant in a history or literature course, since those courses are about peoples’ stories. And in an art class, professors often find it useful to talk about their own artistic experiences to inspire students and let them know about ways they can get their art into the world.


Adjunct professors, who often are practioners in their field, can often share the most interesting personal anecdotes. For example, practicing clinical psychologists who may not have a PhD can be hired as adjunct professors for clinical psychology courses, such as Psychological Disorders. 
An adjunct professor of education, who taught a course about the politics and policy of American public schools, had spent over 15 years teaching in public schools and working with teachers and administrators. He told his students stories about the issues that arose in these schools, from school principles who got fired for inappropriate behavior around students to managing a classroom of 40 sixth-grade students. For homework in this class, his students read case studies of scenarios in public schools. But the professor said that the stories that stuck with his students the most were the ones that he told them in class. In particular, his students who later went on to become public school teachers said that they thought of this professor’s stories as they dealt with their own challenges.

This is not to say that full-time professors are unable to provide meaningful anecdotes in the classroom. At a big state university, a literature professor taught Beat Literature to a small group of first-year students in the college honors program. The professor knew that most of these young students had little understanding of what Beat culture was really like. So he told them about his life in northern California in the early 1980s when there was a widespread Beat music and poetry scene. He talked about the people he knew who worked with the Beats, and he played music from a Beat era band he had known. This window into his life gave the students access to the Beat era in a way that added to the literature, historical movies, and texts from the course. The professor said that by providing his students with a deeper background understanding of the Beat scene, he sparked more interest in the class, leading them to ask him many questions that they were curious about — extending to office hours.

In a course about the relationship between drugs, law, and society, a professor told his students about the people he knew who had dealt drugs at one point in their lives. His stories about dealers escaping the law or getting arrested put the laws that they learned about into a more memorable format. His students joked that these stories taught them how to successfully deal drugs without running into the law. 

Loving Giving Lectures and Fostering Discussions

“The idea of this lecture is to leave the students with a big sense of what-if, which is what I want for them.” 

– Professor of Government

Many professors teach a particular course with the same fundamental syllabus, year after year. This repetition can be help professors who find that their ability to give a particular lecture improves every time they teach it.


One professor who taught an American history course felt proudest of his lecture on John F. Kennedy’s assassination. During this lecture, he made use of his audience. Over 150 students were enrolled in the course, and approximately 30 auditors from the town attended the lectures. Many of these auditors were senior citizens and had lived through Kennedy’s assassination. 


Midway through the lecture, as the professor described the whole country’s reaction to the president being shot, he asked the senior citizens in the class what they had been doing when Kennedy was assassinated. Some of them would start to cry as they described these moments. This lecture allowed his students to experience the emotion attached to these textbook events.


A professor at a different college loves giving lectures that are dramatic — particularly lectures that offer completely new perspectives to the students. She teaches a course about different cultural philosophies of marriage and relationships, and she loves giving her lecture about the history of monasticism in the Christian tradition and the impact that it has had on marriage values in the 21st century.[more would be good here]

One professor noted that what he loves about repeating his favorite lectures, term after term, is that the students are always different. Every time that he presented his lecture on the economic development of the United States after the Great Depression, it sparked his students into a very different discussion. 


From the perspective of professors, it seems that many students start participating in discussions without a full sense of where their arguments are going. A professor of political science noticed that his students who start expressing their strong viewpoints on an issue will sometimes stop in their tracks to reformulate their points. This process forces them to figure out what they believe, and how they want to state it. The professor helps them
 by probing them with questions. He thinks that the best discussions come about when people experience this process. A certain level of engagement is required from the students before this can happen, and he feels that he must lead these discussions in a way that supports this process. 


A painting professor said that she is always thinking about how to get her students engaged. At home, at meals, and when she is falling asleep, she thinks about how she will get her students into a great discussion about a certain artist or painting technique. When she thinks about one of her student’s final projects, she takes notes about questions she wants to ask him or her the next day. While she reads art books outside of class, she is always on the lookout for chapters or sections that would interest her students, so that she can assign them readings that will spark discussions the following class period. 

Getting All Levels of Students Excited and Engaged

“We give extra credit problems on almost every assignment and they are very hard. We write them to keep the top students entertained — usually, they are the only students who can solve them.” 

– Professor of Computer Science





A computer science professor starts his introductory  course by trying to make the material feel accessible to all students. The course includes weekly problem sets, many of which revolve around treasure hunts and games. The first week, his students had to work in small teams to write a program to decode encrypted digital photographs of different places on their college campus. Once they were able to see the photographs, they had to find those places on campus, and take their own photographs of the locations. The team that was able to do this fastest won a free pizza.

This playful teaching style did not take away from the seriousness of the material. For every problem set, there was also a “hacker’s version,” meaning that students could choose to tackle a more challenging version of each assignment. About ten percent of them chooses to do so. The professor is very satisfied with this system, because his 400 students, who are all at different levels of ability, all share the fun of the competitive problem sets, while being able to engage with harder material if they want.

Reciprocal Learning

“When I’m most excited as a teacher is when I come back feeling like I’ve learned something.” 

– Professor of Biology


Many professors say that they became professors because they love to learn. It is not surprising, then, that they continue to love to learn from their own students.

This can happen in many forms. For example, some professors appreciate learning from their students’ presentations. A history professor assigned her students to pick a specific tragic event in the past, and to create a hypothetical public monument proposal to commemorate that event. She says so many of them are creative and unique. 

In a class about copyright law, students made presentations about their views on different elements of culture that they believe should or should not be copyrighted. Many students talked about music. But the professor’s favorite presentation was about orphan drugs, a topic he did not know much about. Every term he hopes that some students will pick something that he has yet to have researched or taught.


In creative courses, such as film classes, professors talked about their students’ final projects from a similar perspective. The student projects that offered a novel outlook on the art form, or were unique in some way, were the ones that the professors remembered best. For example, one professor talked about a student who had the class experience the screening of his final film in a Laundromat. The movie itself was of people interacting in a Laundromat, and he asked the class to bring a piece of laundry to put in a one washer during the 30 minutes of his final project. 

(AFTER PASSION SECTION):

In summary, here is what you should ask other students about their classes to find out if their professors were passionate:

